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Abstract

This qualitative and interpretive research
study aimed to analyze how a group of tenth
graders in a public school reflected on their
realities through the construction of written
texts which display the perception of these
students facing a reality through the con-
struction of a self-image in a local commu-
nity. The main objective in this intervention
was not only to teach these young people
the basis to write in a foreign language, but
also to see how is that they face the re-
ality through writing. These written pieces
allowed the researcher to go beyond the
instructional field where words represent a
series of thoughts and feelings; the under-
standing of belonging to a community and
being heard. The main constructs that led
this research are based on the writing pro-
cess taking a look at its social perspective
and the creative writing; | also took in mind
the principles of learning strategies.

Key words: writing, reality, learning stra-
tegies,
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Resumen

Este estudio de de investigacion cualitati-
va e interpretativa se enfocaba en analizar
como un grupo de estudiantes de décimo
grado de una institucion educativa publica
reflexionaban acerca de sus realidades a
través de la construccién de textos escri-
tos los cuales demostraban la percepcion
de ellos enfrentando una realidad median-
te la construccion de una aufo-imagen en
una comunidad local. El objetivo principal
en esta intervencion era no s6lo ensefar-
le a estos jovenes las bases para escribir
en una lengua extranjera, sino también ver
cémo ellos enfrentan la realidad a través
de la escritura. Estos fragmentos le permi-
tieron al investigador ir mas alla del campo
instruccional donde las palabras represen-
tan una serie de pensamientos y senti-
mientos; el entendimiento de pertenecer
a una comunidad y ser escuchados. Los
principales referentes tedricos que dirigie-
ron esta investigacion fueron el proceso
de escritura desde una perspectiva social
y la escritura creativa; también se tuvo en
cuenta las estrategias de aprendizaje.

Palabras clave: escritura, realidad, estra-
tegias de aprendizaje



Introduction

Learning a new language can be a very
complicated route if we want to get deeper
into it. We bear in mind the fact that this
new learning engages not only one gen-
eral process but many of them which, at
the same time, divide into sub processes
that need certain skills to be developed.
In this research project, | tend to focus on
one specific skill that claims most of our
attention and, from my point of view, falls
back on the other three main skills (read-
ing, listening and speaking) involved when
learning a new language. Reading a story,
listening to a song or speaking to some-
body can be clearly reported on a paper
represented in one unique ability: writing.
But writing in an appropriate way, where
we specifically express the ideas for some-
body without leaving the main point behind
or giving mistaken interpretations to him/
her is quite a difficult task.

That is the reason why, in this small-scale
research, | will attempt to state some strat-
egies for Tenth Grade students to improve
their writing skill when writing about things
that happen in their daily routines, homes,
school, and anywhere they interact with
people, this is what is called creative writing
which means the process of writing with-
out boundaries as an autonomous writing
based on everyday experiences. The final
outcome expected in this research will be
that students are capable of giving a report
to someone else but in a written form but
not only focused on the specific rules that
English language requires, but also coding
and decoding meaning through the way
they express their ideas. According to the
previous statements, students will improve
the instructional part of writing. Moreover,

they will try to communicate through the
writing system.

In the course of the development of this
research, | expect to set up strategies
which allow enhancing the teaching and
learning craft inside the classroom. This
research will not only be a description of
certain phases that students can do to
improve their writing abilities, but also an
action-research to show how students
perform this phases through this skill in-
side the classrooms; and evidencing if the
proposed strategies can act accordingly
to what the EFL teacher thinks. Although
this is a long path to get to see a complete
effect on students” performance, it will be
a good chance to put forward a change in
students” thoughts regarding writing.

Justification

As an English teacher and as a learner of
a foreign language, | have faced many is-
sues when learning English as many men-
tal processes take action in our brains. We
have to perform different skills in the same
proficiency level thus this implies our brain
works in four different skills at the same
time but not in the same amount, probably.
| have seen in my EFL classes that stu-
dents find writing difficult even when they
are writing just a couple of short sentences.
Once they have ideas about what to write
they may ask for verbal tenses, subjects,
adjectives and so on. And when they finally
get to understand what these words are,
they do not really know how to use them
in real sentences; they do not know the
grammar structure where each word can
be placed.
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As teachers, many times we ask for pages
and more pages but no content or we just
focus on grammar, spelling, punctuation or
so but we do not stop to see what is behind
those misspelled words our students have
written for us. Teachers might ask for spe-
cific topics to write and they would not give
freedom to students so they experience
a boundless writing exercise or activity. |
expect my students to write understand-
able short texts which tell something about
them, their lives, about the meaning of
being themselves as individuals in a com-
munity and represent these thoughts in a
piece of white gridded paper.

Basically, | have decided to work on this
issue because through the needs analysis
applied, the students claimed that English
is important for them, and the writing skill
is even more relevant. They also said that
English is important because of profes-
sional studies and standardized tests. Stu-
dents react better when they write in a free
way with topics they are familiar to and not
when topics are established previously and
maybe they do not even know what they
are about, that keeps away students from
writing. During the development of this re-
search project | want to teach my students
the steps used to write in a correct way
and spending more time in creating than
correcting mistakes; it will be a matter of
concentrating on what they mean (bottom)
and not the particular structures they use
to express their ideas (form).

| consider this topic important to teach and
reinforce within the classrooms not only for
English classes or other areas, but also
for their lives, their professional fields and
their jobs. This research implies that stu-
dents will be aware of their writing; they will
take into consideration the audience, the
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vocabulary, the aim of his/her paper. This
must be the main purpose of this interven-
tion.

Research Design

This research is based on a qualitative ap-
proach due to it is focused on describing
and interpreting social and educative phe-
nomena as the difficulties that students
demonstrate when learning. | am interest-
ed in studying what it means, its causes,
its consequences, possible intentions and
solutions from my action perspective. Like-
wise, this is a qualitative research because
the design and the execution of the pro-
posal will be done rooted in the information
gathered, which means, real data.

This research will be anchored in Ac-
tion-Research because | try to look for
information, explore the topic, plan it and
act to improve the educative quality of the
student.

Participants

The participants of this research are tenth
grade students from the Institucién Edu-
cativa Técnica Nacionalizada de Samaca.
This is a public school located in Samaca,
(Boyaca). In which we can find a variety of
cultures from different places of the coun-
try, due to most of people work on carbon
mining.

The total population in this school is above
1000 students. Per each classroom, we
can find 40 students. The sample for this re-
search is 38 tenth graders of 10-03 course.
Students’ ages are from 14 years until 18
years. These students are very active and



polite inside the classrooms and are ready
to learn and work in English classes.

They like arts; music and dancing are very
welcomed. They like to practice sports,
even extreme ones. They are interested
in getting to know different cultures and
countries. They see themselves as part of
a community and they want to make their
parents feel proud and give them a better
economical status. My students also like
the idea of leaving their hometown be-
cause they think there are better chances
to improve. The parents of these students
work on several activities which are closely
related. For instance, it is seen that fathers
work on carbon mining, truck driving, agri-
culture or heavy machinery operators. On
the other hand, most of the mothers are
housewives.

Procedure:

1. Explore and reflect: In this early stage,
the main aim is to make a diagnosis to
evidence, identify and detect the real
issues students face when writing in a
foreign language. This will direct the re-
search to a better point so that the re-
sults are specific for the problem.

2. Planning: once | finish the first part (ex-
plore and reflect) | will take part into the
classroom craft. Here is where the theo-
ry, strategies and activities will strength
the writing process. The idea here is to
set the real issues that occur when stu-
dents try to write in a foreign language.

3. Action: In this phase, students will use
every piece of theory learned in class.
The main purpose here is that students
use certain strategies to enhance their

texts in a foreign language according to
real language rules.

Theoretical Framework

Writing: this ability is quite related in both
languages, for instance, Ammon (1985;
Edelsky, 1981a, 1981b) argues “second
language writers make use of their budding
knowledge of English as they create texts
for different audiences and different pur-
poses, just as first language learners do”
and this is exactly what happens when stu-
dents write in Spanish. They bear in mind
their purposes to fulfill with the activities.

Here the idea is that students write more in
the target language taking into account the
previous knowledge or experiences they
have in their mother tongue. And when
students get certain proficiency, this pro-
cess is easier as when Hudelson (1986)
put it this way “as students develop control
over the language, their writing gradually
begins to approximate conventional written
English.”

Learning how to write in both languages
should, in fact, be close to be equal since
they use similar structures and conven-
tions. This makes the writing process via-
ble because there are commonalities be-
tween the two languages. Despite there
are certain rules for writing in English, we
use or implement features observed in
both languages. This can be seen as Odlin
(1989) mentions “fto the extent that their
native language alphabet is similar to the
English alphabet, first language letter for-
mation and spelling strategies will transfer
partially to English writing.”

Prospectiva

319



As English teachers, we get to know that
writing is a continuous process that stu-
dents need to acquire through the involve-
ment of certain strategies as it is stated by
Krapels and Silva (1990) “process writing
has been enthusiastically embraced by bi-
lingual and ESL teachers and researchers
have pointed out the importance of teach-
ing English learners composing, revising,
and editing processes”

Learning strategies: the purpose so that
my students can achieve the goals pro-
posed, we (teacher and students) will have
to implement some strategies to succeed
when writing in a foreign language. For in-
stance, O’Malley, Chamot,Stewner-Man-
zanares, Kupper, and Russo (1985, p.43)
state that “language learning strategies
have the potential to be an extremely pow-
erful learning tool” If the teacher provides
these students with clear steps to carry
out a writing process, they can understand
better the purpose of doing it inside or even
outside the classroom.

Another author, Rubin (1975, p.43) pro-
vides another concept of learning strate-
gies as ‘the techniques or devices which
a learner may use to acquire knowledge”.
Not every student will create knowledge in
the same way. Everybody puts into prac-
tice steps that allow her/him to get what
is wanted. These steps will grant my stu-
dents understand the writing process but
in different ways. Learners try to do the
same activity but in complete distinctive
approaches despite they get to the same
exact point.

Rubin also states (1981, pp.124-126) that
there are “two kinds of learning strategies:
those which contribute directly to learning,
and those which contribute indirectly to
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learning. The direct learning strategies she
divided into six types (clarification/verifica-
tion, monitoring, memorization, guessing/
inductive inferencing, deductive reasoning,
practice), and the indirect learning strate-
gies she divided into two types (creating op-
portunities for practice, production tricks”).
These ones show how big this process can
be. Writing can be perceived through very
particular purposes and points of view. The
purpose of these workshops will be, not
only to establish steps to write in a foreign
language, but also to see a perception they
have as members of a community, as part
of a society.

According to the theoretical framework, the
next activities will be proposed to see how
the writing process is carried out by stu-
dents.

Activities:

1. Who am 1?: the objective will be to find
out the level of expertise and the En-
glish proficiency level of tenth graders
when writing. The teacher will get to
know “who you are” - their personal de-
scriptions, through a short text written
in ten lines. They may feel free to write
their ideas in a boundless way and with-
out bearing in mind perfect structures.

2. Who is the most important person in
your life?: here, the objective will be to
see who influences my students’ lives
in a society. It will be interesting to see
the perception they have through the
eyes of somebody else. In this way, |
will be able to relate students’ behav-
iors according to a social perspective.
As the teacher, | will not be interested in
the way they write (structures), but the



bottom of what is said. The idea is to
overview the social aspects where my
students are involved.

Findings

Through the written papers presented by
the students, they express many ideas
about themselves, for example, particu-
lar likes which are not mentioned inside
the classroom. They want to be part of a
society, to be recognized by a local com-
munity and their families. They want to
be professionals, and give their families a
better economical status. Besides, many
of them practice extreme sports, play
musical instruments and practice danc-
ing. They want to go abroad, and some of
them want to be apart from their families.

They are very sensitive human beings;
they feel bad when talking about poverty,
animals’ protection, importance of their
families, caring of the nature.

From a perspective as a teacher, | feel
that when writing, my students can ex-
press freely and with communicative pur-
poses without too many complications.
Through the review of the written paper,
| see there is no pressure of the teach-
er, even though in the classroom, the
students were asking about how to do a
sentence in a good way or how to say
certain words.

Despite their statements are not based
on “well structured sentences” they have
something to say, they have purposes
and these ones can be perceived when
you make an analogy with their mother
tongue.

Conclusions

Writing is a complex process where we
involve not only an instructional part, but
an ideological way of thinking. This is the
reflex of who we are in a society. It clearly
shows the way we perceive the world. As
a teacher, | try to focus more on what they
tend to tell me and not the way they use
to tell it. Meaning now becomes more im-
portant than structures because the latter
is the essence of the practices inside the
room. | have learnt more about my stu-
dents’ thoughts in regards to the class. My
perspective had to be changed because
it is not a matter of giving knowledge,
but sharing feelings around a context. A
subject does not necessarily need to be
isolated since languages are everywhere
and these ones work along with identities
construction and that is what happens in-
side the classrooms, they construct or re-
shape ideologies.

There must be a commitment that goes
beyond thinking of language only as a tool
or a means that has certain rules to work
out. Languages create power; these con-
struct or destroy identities.

Through my students’ writings, | enhance
my teaching craft widely, because | do not
see their words in the strict sense of gram-
mar but a built-up of strategies or activi-
ties that can be applied inside the class-
rooms. This is a big chance for teachers
to be involved in right practices within the
class to create meaningful experiences.
Languages classes now have to do with
individuals’ needs and not just a part of
the human beings conditioned to merely
isolated terms.
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INSTITUCION EDUCATIVA TECNICA NACIONALIZADA DE SAMACA
SAMACA - BOYACA
2018

OBJECTIVE: to find out the level of expertise and the English proficiency level of tenth
graders when writing.

INSTRUCTION: et the teacher know who you are - your personal description, through a
short text written in ten lines. Feel free to write your ideas in a boundless way and without
bearing in mind perfect structures.

WHO AM I?
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INSTITUCION EDUCATIVA TECNICA NACIONALIZADA DE SAMACA
SAMACA - BOYACA

2018

OBJECTIVE: to find out who influences your life in your local community.
INSTRUCTION: let the teacher know who is the most important person for you. Make a
description of him or her through a short text written in ten lines. Feel free to write your

ideas in a boundless way and without bearing in mind perfect structures.

WHO IS THE MOST IMPORTANT PERSON IN YOUR LIFE?
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INSTITUCION EDUCATIVA TECNICA NACIONALIZADA DE
SAMACA

SAMACA - BOYACA

NEEDS ANALYSIS

2018

OBJECTIVE: to find out the perception of ten graders in regards with their English class.

INSTRUCCION: responda a la siguiente encuesta de forma honesta y clara. Tome su
tiempo para reflexionar en cada pregunta y responder de manera individual. La informacién
serd tratada totalmente de forma anénima y confidencial. 1

1. ;Le gusta escribir en inglés? Si, no, jPor qué?W o PXQUS it == v
dpate emcobiy cn aste Wb 3 ovn no  Feo

mucho Compaimiento de \as Yiempos y 1 werbos,
2. Encaso de que su respuesta anterior sea si, /sobre qué prefiere escribir?

3. ¢Cual es su percepcién cuando el profesor de la clase de inglés le pide que escriba
un texto breve en este idioma? P e No ™Me NOOMAda. Qor Qua ’(Qngg
o ayoedo &2 ™ PLRePY i Que P vede oyudarmne g orental
4, ;Le gustarfa poder escribir en inglés de forma apropiada? Si, no, ;Por qué?
oS me eotonfana pot Ave derio, olge nuew PO ™)

Por uc cn aslas twempos e aw neesore cl gy le3
5. (Est4 usted de acuerdo con la forma e que la clase de inglés se ensefia? Si, no,

¢Sugeriria alguna forma personal en especial? S1 Pow. ©¥% ‘o cvazxe eshk
bilen aveces oy J0o™ cos  inteicsoolies con o
cvol @estay Wrwaeehd y foi my og Sgicopia hoda Mo,
6. (Cree usted que es dificil escribir en inglés? Si, no, ;jPor qué? Na_\ow d¢iculred
eSYo D YD ™) iIstae forquc UDo nNo S \Npone

a o.g_ vardey w \e ocvpomos demosiode Yertpo
7. Siescribe en la clase de inglés, ;le interesa que el profesor se enfoque en lo que

escribe o en la forma en que lo escribe? Ve g Ya{ .o =1V} ™ woho
\& fovmo en Que cescc vy POy }JV= ez &\
me defle Yno oima wes sevailla de
coscyibife
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8. Cuando escribe en clase de inglés, le gusta hacerlo:
a. De forma libre
@ Con temas impuestos por el docente
c. Ninguna de las anteriores

9. Le es familiar la idea de escribir en medios digitales a través de la web? Si, no,
(Porque? s\ EorQue o techoioge ©3 o crooteio
Ave frosa wCotle el e y vwen como <f
Togles vvre (cogue ™uy  comeelitiva
10. ;Le gustaria poder escribir en inglés a través de medios tecnoldgicos? Si, no, ;Por
ué?s L ™e guskorie povque podr o dav
™D OPINwENes en o3 de ohay poises
> Cofas e odridn entendey Mepr.

11. En caso de que su respuesta anterior sea si, ;En qué lugares de la web le gustaria

poder escribir? Por ejemplo: Facebook, blogs, plataformas dedicadas, entre otros.

e gwlare excidi en vn pRVOdco  EaYade Onden=e
coxmd e\ WNewr ygoR Times.-

12. ;Qué estrategia(s) utiliza cuando debe escribir en la clase de inglés?
G= 5\ Q\Q& o na k cogo Pl We raw emocoh
O M Conaci™ienias

13. ;{Hay algo mas que le gustaria contarme acerca de la clase de inglés?

Que o35 Wwne (epnaw 1mp\cammn\-e. e v
gusforon aPedE MUy vap\da,

Muchas gracias por su colaboracidn.
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INSTITUCION EDUCATIVA TECNICA NACIONALIZADA DE SAMACA

SAMACA - BOYACA

2018

OBJECTIVE: to find out who influences your life in your local community.

INSTRUCTION: let the teacher know who the most important person for you is. Make a
description of him or her through a short text written in fen lines. Feel free to write your ideas in

a boundless way and without bearing in mind perfect structures.

WHO IS THE MOST IMPORTANT PERSON IN YOUR LIFE?

My memn 15 e cenon recs imeodand i woot (eSS . s dhe
cnlu rae dbad O dhe gov ra@ 1IN monenl S lood and  cped]

Jdep %‘nm-\ anc) |

e Ao | accoroony al _ecach
1 f

Me 4o foreeed ob a good pevuon (o of vluey bol vt h  ineer-
~ T

peecioh @ g0 gy een yeews old leciy nec “\c,-l 15 o feilon
+ !

ey inconciciemabl®  jor ey efuwics § peonteone ~ocl§ ancy
J

cnellergd Yo goow  alua( b G \UH.‘QI. oot .].Q\kmq“ bond (
1 =z =

\r

Loy ond oty Jhentl 4o dead petion r.ﬂ.rcncn!n»c/[

E\y’.@ Cl\u_r.,!f be {or me (‘n‘d | (O hQ(.l b\’e !"\0)" = m\1

torn
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lNSTlTUCIC)N EDUCATIVA TECNICA NACIONALIZADA DE
SAMACA

SAMACA - BOYACA

2018

OBJECTIVE: to find out the level of expertise and the English proficiency level of tenth
graders when writing.

INSTRUCTION: let the teacher know who you are - your personal description, through a
short text written in ten lines. Feel free to write your ideas in a boundless way and without
bearing in mind perfect structures.

WHO AM 1?

H\{ 1amo v5  Sobastan Buo \/a.:_mg . T ke the mysec
£ e the at T would LKe 4 be an adist.
UJOU\(\ \. KQ 0 &erl \[ Rf\Cl '"QP{{;-\\\?@ 4] 21—‘-3

h’(luo‘ 1he woild c?‘nouumo my o?nr\hnnJ ?x\SQ \OJ\‘/\T
othe. |z¢nc)J(‘a{r)P<‘ af {’hP mm\cl \ur‘)Ulc! \kﬁ{o
hae 2 Famnlq L 2 house, 2 cac . T woold alse
LKe 4o ﬂolunn({: \n lfmafma xad be 2 axea t
wiileq, any frvoute  boolt n esfay on Joce
ga;ango blindness




