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This project analyzed students” oral inte-
raction and discovered some components
of the communicative competence through
using code-switching in an EFL classroom
at Universidad Pedagogica y Tecnologica de
Colombia, Tunja, Boyacé. The active par-
ticipants belonged to a group of thirty four
students who were taking English level one.
Likewise, this project sought to discover the
students’ attitudes towards using both lan-
guages, English and Spanish, during the fo-
reign language lessons. In fact, code-swit-
ching was not only a useful strategy to gain
an effective oral interaction between the
participants, but also it helped the process
by reducing stress, anxiety, tension and
providing confidence and humorous situa-
tions. = Simultaneously, we are welcoming
colleagues to implement this pedagogical
strategy in their academic settings to pro-
gress the students’ learning practice and to
create a positive erivironiment.

Key words: code-switching, oral interaction,
and components of communicative compe-
tence. .
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RESUMEN

Este proyecto analizé la interaccion oral de
los estudiantes y descubrié algunos com-
ponentes de la competencia comunicativa,
mediante el cambio del un idioma a otro du-
rante el desarrollo de actividades en la cla-
se de Inglés en la Universidad Pedagdgica
y Tecnolégica de Colombia, Tunja, Boyaca.
los participantes pertenecieron  un grupo
de treinta y cuatro estudiantes los cuales
estaban cursando nivel uno de Inglés. De
igual manera, este proyecto buscd descu-
brir la actitud que los estudiantes presentan
cuando se usa la lengua materna, Espafiol,
durante las clases de Inglés. De hecho, el
cambio del idioma no fue solo una estrate-
gia Gtil para lograr una efectiva interaccién
oral entre los participantes, sino también los
ayudd en el proceso de aprendizaje redu-
ciendo estrés, ansiedad, tensidén y propor-
cionando confianza y situaciones jocosas.
Al mismo tiempo, nosoiras estamos invitan-
do a los colegas para que implementen esta
estrategia pedagdgica en su ambiente aca-
démico, facilitando asi el aprendizaje de los
estudiantes y crear un ambiente positivo.

Palabras claves: Code-switching 6 cambio
de idioma, interaccién oral, y componentes
de la competencia comunicativa.




There are several authors who have addres-

sed the issue of code-switching such as
Poplack (1980), Crystal (1987), or Fergu-
~ son (2009), among others. Cook, another
_ author, discusses the harmony between
' code-switching and language teaching in
- this way. She says that for many EFL stu-
dents, the ability to jump from one language
to another is highly desirable (2001). The
author further asserts that teachers do not
give ‘pupils opportumt:es to build’ new ‘words,
phrases or sentences if teachers are restric-
ting the use of a single language. Also, Nu-
man & Carter (2001), define this term as a
phenomenon of switching from one langua-
ge to another in the same discourse. The
fact that students can play with their own
language and the new language is accepted,
‘because it shows, their desire to learn, their
resourcefulness, their improvement, their
practice, and their evolution.
fadv;sable to give them free rein to bilingua-
lism, the study of languages in contact at

This idea is -

various levels: individual, family, society or
school, Baker (1993). Keeping the previous
ideas in mind and considering the fact that
we had the wonderful opportunity to work
along with a group of students who were
learning English level one at the Universi-
dad Pedagogica y Tecnoldgica de Colombia,
where we identified the observable fact of
code-switching, so we, as teacher-resear-
chers, wanted to analyze this phenomenon
in its own setting, our English classroom.

In a nutshell, we analyzed code-switching,
during our classes to see how it works to
create discourse and get excellent results;
and now we are inviting English teachers

1o éxamine the role of this phenomenon in

their classrooms, and the advantages and
changes in the students’ attitudes towards
the subject when code-switching is used.
Thus, code-switching can be considered as
a linguistic vehicle rather than a negative in-
terference in the English language learning
process.
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RESERACH DESIGN

This design presents the kind of research
that guided this project, the main ques-
tion, a related question, the main objec-

Kind of research

With the purpose of answering the gques-
tions stated in this project, we carried out
a qualitative case study methodology. Ac-
cording to Merriam (Cited by Nunan 1998,
p77) it is “an intensive holistic descriptive
analysis of a single entity, phenomenon or
social unit.” Cohen & Manion (1995) define
a case study as the observation and analy-
sis of the parttcuiarltles and complexities of
an individual unit “with the view to e_stabhsh
generalization about the wider populatiori to
which that unit beiongs." (p.107)

tive and the specific objective. As well
as, it reveals the place where this project
took place.

This study was descriptive as well as inter-
pretative, when considering that it presents
a detailed account of the phenomenon un-
der study and contains good descriptions
to gather as much information as possi-
ble, in order to interpret and theorize it. In
addition, we are going to describe not only
the theory about this switch, the students
and teachers’ oral interactions but also, to
provide an explanation about some compo-
nehts of communicative competence found
in the study.

HESEARCH QUESTEON AND OBJEC”{’EVES

Mam Questlon

What does code-switching revel about the students oral mteraction’? :

Related Questions- -

What components of the communtoative competence are part of the students oral 1nterao~

tion? o e
Main ObJectlve

To analyze what code-switching reveal about students oral mteractlon

Specific Objective

To identify the components of the communicative competence in the' students oral interac-

tion

The Context of the Research and Participants

This research project took place at the
Universidad - Pedagogica y Tecnoldgica de
Colombia, Tunja, Boyaca. This is a Public
Educational Institution which offers diffe-
rent programs. The students come from di-
fferent Colombian places and some others
from different countries.

The English program is a subject which main
objective is to develop the students’ com-
municative competence through the stren-
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gthening of their four basic linguistic skills:
reading comprehension, writing, listening

~and speaking, as well as, two components,

grammar and vocabulary. The Internatio-
nal Language Institute, which supports
this subject, designs its programs inside of
the Common European Framework requi-
rements for the foreign language teaching
and learning process contributing to the
students’ integral formation.




The Students

The students who were enrolled during the
research commitment were selected by the
researchers, their teachers of English, due
to the fact most of them were switching
from English to Spanish when they were de-
veloping the activities. It is also important
to recall that there are four levels of the fo-
reign language in the students’ curriculum.
This group was taking the English level 1
{beginners).

We. requested permission from all of our
students through a consent form and a
questioner in order to gather information
- about them and their background too. - -

Data gathermg
3 The data collected after the sdentlﬁcatson

- of this phenomenon: was: obtained: through
- different data gathering. procedures by the

English teachers, the researchers. Patton

(1990) asserts that ina typically quant:ta—
- tive research study there are thrée kinds of
~data collection. They are interviews, obser-
~vation and written documents. In this op-

“portunity we uUsed these kinds of data co- -

'Heotson methods.

'!hstruments

In order to reach the research question-and
objectives, we applied the instrumentstoa’
group of thirty four students level one; twen-
ty seven women and-seven men. This group
called our attention from the beginning, be-
‘cause a!though most of theni started his or

her speeches in Enghsh they had to com-

plete them by using their native language or
they created new words to compensate the
lack.

The learners were observed soberly
during a whole semester and their behavior,
performance, and attitudes were registered

in a field note to-be used in the English tea-
chers’ analysis. Also, the students were re-
corded around thirty hours, and finally, they
were requested to answer a survey,

Thus, this part of the project offered us a lot

of information about the implementation of

code -switching in the classroom and its re-
lationship between the oral interaction and
the communicative competence.

LITERATURE REVIEW

This section shows some descriptions and
definitions of the main construct which hold
up this paper. The umbrella that is going to
cover this theoretical framework consists of
code-switching, its functions and types, as
the main theory as well as the communicati-
ve competence in the classroom interaction.

Code-Switchihg-

Bearing ‘in mind that the code-switching
theory is the core of this research project,
we are going to start by giving some of its
definitions. To begin, code-switching, accor-
ding to Crystal (cited by Skiba, 1997) “oc-

- curs when: an individual who is bilingual al-
U ternated between two languages during his/
"_-'.._-__'.:;*_her speech with another bilingual person”
~(p.1). We continue with Poplack (1978) who

aifirms that “code-switching was categori-
zed according to the degree of integration of

items from one language to the phonological,

morphological, and syntactic patterns of the

. other language” (p. 22)

'f':ﬁeasone Why Code Swrtchmg

Takes Place

According to Crystal (1987) there are pos-
sible reasons for the switching from one lan-

3guage to another. The first one:of these is

the notfon ’chat a speaker mav not be able to
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express in one language, so he/she switches
to the other to compensate the deficiency.
As a result, the speaker may be triggered
into speaking in the other language for a
while. This type of code switching tends to
occur when the speaker is upset, tired or dis-
tracted in some manner, thus code switching
provides continuity in speech rather than
presenting interference in tanguage.

A second reason occurs when an individual
wishes to express solidarity with a particular
interlocutor. Rapport is established between
the speaker and the listener when the listener
responds with a similar switch. This type of
switching may also be used to exclude others
who do not speak the second language.

Another reason for the switching behavior
presented by Crystal (1987) is the altera-
tion that occurs when the speaker wishes to
convey his attitude to the listener. The mo-
nolingual speakers can communicate these
attitudes by means of variation in the level
of formality in their speech. Thusg, bilingual
speakers can transmit the same by code-
switching, so it may be used as a socio-lin-

o - 248 Prospectiva Dientifica

guistic tool by bilingual speakers to create a
special effect.

About socio-linguistic benefits, cade-swit-
ching has been identified as a means of
communicating solidarity or affiliation to a
particular social group, whereby it should be
viewed from the perspective of providing a
linguistic advantage rather than a language
obstruction. Code-switching has been stu-
died as an important strategy for establis-
hing social relationships due to the fact that
language is the most common means that
people have to interact, exchange, inform,
make agreements, discuss, and 50 on.

Functional Categories
of Code-Switching

(Ferguson, 2009) affirms that function cate-
gories entail construction and transmission
of knowledge, classroom management and
interpersonal relations, which are employed
strategically by teachers and students as a
resource during English lessons.

Diagram 1




Approaches to Code-Switching

Bearing in mind that language is an instrument
that human beings use as a common part of
their everyday lives, it is relevant to consider it

~ under areas such as sociolinguistic, psycholin-

guistics, and linguistics, the three main fields
that hold up this topic of code-switching.

An important fact that the psycholinguistic
field lights us about code-switching is that a
bilingual individual has two separate linguis-
tic varieties which he/she employs in diffe-
rent situations and according to his or her
needs, (Namba, 2006). The opportunity for
English teaching and learning processes to
develop in a sociolinguistic. environment is
paramount, because that is the type of set-
ting where- students live, share, learn and
use language as a somai practace

Regardmg educatlonal policie‘s (MEN
1994), we have considered the importan-
ce of English:classrooms as social-cultural
spaces, which has allowed us to believe that
English'language teaching is intrinsically bi/
multicultural -and bi/multilingual, - as - both
teachers and- students bring their multiple
identities and home community languages,
as well as somai practlces to.the classroom.

: Types of Code Swutchmg

This part of the paper waiE touch the diffe-

rent types of code-switching: There are two

typesthat are defined ‘according to their
specific functions: Intérsentential or mecha-
nical switching" and intrasentential or tag-
switching (Kasperczyk, 2005).

Intersentential or Mechanical Switching

Intersentential code-switching: is- an. un-

conscious process and makes the switching
in unknown or unavailable terms in one lan-
guage within the sentence boundaries. This
type of code-switching is often seen bet-
ween bilingual speakers. It is also known as
code-mixing,

Intrasentential or Tag-Switching.

In intrasentential code-switching is the shift
done in the middle of the sentence or phra-
se with no interruptions, hesitations or pau-
ses indicating the change. It is motivated
by situational and stylistic factors, and the
conscious nature of the switch between two
languages is emphasized (Lipski, 1985).

Functlor}s of Code- Swﬂ:chmg

The phenomenon of code- SWItchmg has
specific functions that help us to unders-
tand the participants” roles and the relation-
ship between code-switching and speech
acts. Sanchez (1983) asserts that switches
are triggered by different speech acts (cha-
llenge, request, agreement, etc.), different
styles (evaluative versus narrative) and di-
fferences at the connotation level..

As speakers belong to a community or are
an interactive part of society, researchers
have found that the social function of this
linguistic topic is essential because of this
function of code-switching has its origins in
a socio-political viewpoint.. Heller (1992)
views.code-switching - and language choi-
ce in'general - as a political strategy, espe-
cially as a strategy for ethnic mobilization.
This idea means that it is important not only
to keep in mind the distribution of the shi-
ft, but also to know how that distribution is
tied to the community that is helping in the
research process.
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A second function of code-switching is re-
lated to norms or 'social arenas’ organized
into three universal social groups: identity,
power and transaction. According to this
perspective, Scotton (1977) affirms that
Social arena is understood as a construct
which corresponds to a set of norms.” In
these terms, it is possible to use code-
switching to differentiate one group from
another as well as to redefine interactions
within them or to avoid some social norms.
In regards to power, code-switching may be
used as a strategy to neutralize a situation
as well as to select what kind of language is
most appropriate and acceptable o use at
a certain moment. =

Sert (2005) asserts that both speakers,
students and teachers, use interactional
functions to modify or self-express the lan-
guage with personal intentions in a bilingual
community  and to intimate personal rela-
tionships as well. Now we are going to see
the functions of each participant in the clas-
sroom based on the author’s description. .

Teéchéf*s 'iiFi-.mc'tic.ms dﬁring. -
Code-Switching

Teachers adopt an outstandir;g‘;_: role in-ac-.:
tivities where code-switching takes place;

but this role is not always performed cons-
ciously, which means that the teacher is not

always aware of the functions and: outco- .

mes of the code-switching process.: The-
refore, in some cases-code-switching: may

be regarded asan automatic and corzscnous :

behaviot; -

Topic switch: In this first function, English
teachers can alter their language without
any problem, to carry out the activities that

the educative oommunlty is domg Thus a_._li

; 25&:} .::I??u:s.ge'c.ti\ia'Eiie:rii??i:ia' G

to the topic being taught. This phenomenon
happens mainly during grammar instruction
when the students’ attention is directed
towards the new knowledge. At this point
it may be suggested that a bridge from the
known area (native language) to the unk-
nown area (new foreign language content)
is constructed in order to transfer the new
content and meaning. Cole (1998) also
suggests: “a teacher can exploit students”
previous L1 learning experience to increa-
se their understanding of L2." [t suggests
to take advantage of the students’ pre-
vious knowledge to relax and facilitates the
English learning process.

Affective function: the second function es-
tablishes that, teachers use this function to
offer students a cornfortable environment
promoting solidarity, help, self-confidence,
and self-esteem. That is to say, teachers
wish to encourage and support students to
participate actively in communicative activi-
ties using the second.language. - Although
teaching and learning a foreign language is
a serious activity, it must have a human part
offered by the teacher, professor, or adviser.

_-_Répéfi'tive'function:- In this last function,

teachers can use code-switching to clarity
meanings, vocabulary, and concepts that
are not learnt or understood from the pre-

‘vious lessons and to stress the importance

of foreign language content for better com-
prehension (Sert, 2005). This is a moment
to .strengthen internalizing the concepts,
structures, sounds, vocabulary and all as-
pects related to the new languag@

Students’ Functions in Code-Swii-
ching

-Sert (2005} dascubes four basic functions
1§ of ‘students: reiteration, floor holding and




equivalence, and conflict control which are
identified as follows:

Reiteration function takes place when stu-
dents repeat a message supplied in the
target language, in their native language,
through which they try to give meaning by
repetition.

Floor holding is presented when students
use their native language in order to avoid
gaps in communicative acts. Students may
lack appropriate target language structures,
but they want to maintain the conversation
and tell their viewpoints. In other words,
floor holding is used when a student cannot
remember a word, so instead he uses his
“native language to avoid a break in commu-
nication. : .

Equivalence function occurs when students
use the native equivalent of a certain lexical
Jitem in the target language, and thus, code-
'swﬁech into the native ianguage

_Confflct controE may be used to avoxd mi-
sunderstanding when:people do not use the
correct:- meaning - in: communication (Sert,
12005). -

'F{omame (1 989) states that the mterfocutor
may use two kinds of discourse functions:
Enterjection and qualify the message.

fnter;ectlon function happens when the
speaker uses. code: swntchmg to. express
‘emotions:or feelmgs SRR

'Quallfy the message Funotron is used when
the speaker introduces a topic in one lan-
guage and comments in another one.

rinally, we think  that code-swi‘tshing
functions are important. items to take into

account when English teachers develop
activities, due to the fact it is not always a
snarl-up o deficiency in learning a language,
all the way around, it can be consider as a
useful strategy in classroom interaction.

Intentions of Code-Switching

There are two intentions that people have
when they use code-switching in their com-
munication acts: convergence and divergen-
ce intention.

Convergence intention takes place when a
speaker changes his or her speech pattern
in interactions so that he or she is closer to
the speech patterns of his or her interlocu-
tors. Giles (1977) describes that it is proba-
bly safe to assume that these shifts result
in a favorable appraisal of the speaker, that
is, they have created an impression that the
speaker is trying to accommodate his or her
listeners.

Divergence intention is a linguistic strategy
whereby a member of the speech commu-
nity.: accentuates the linguistic differences
between his or her group and other groups.
This intention is developed to preserve the
identity and status.in the group establishing
differences rather than similarities among
them. Giles (2005) converges, once again,
on this topic supporting that speech style is,
for many people, an important subjective and
objective clue to social group membership.

" Classroom Interaction

Teaching and leaming situations in classrooms
involve interaction between teachers and
students most of the time. In order to make
an appropriate analysis of this important is-
sue, we contemplated a number of authors.

| g s
fenbifios ! 2b %
H
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First, Viygostsky (1978), who asserts that all
human beings are involved in daily face-to-
face interactions that allow them to extend,
articulate and manage a good rapport and
membership within a community. According
to him, interaction with members of a given
group is possibi'e because they share com-
mon knowledge and sources that characten-
ze that particular group

Second, Medina (1989) considers interac-
tion as an active practice among a group
that share many common things and enable
a good relationship. Also, she explains that
interaction is an action of reciprocity and
influence which is established among two
or more subjects in a defined environment.
Thirdly, Lynch (1996), supports that interac-
tion is the way in which people interact with
others by the kmd of reiationshlp as well.

Ano’ther authbr,' Kel!y '(2000) shéds th{at' in-
teraction mostly involves what she calls in-
teractive practices or recurrent conversation
moments ' guided by specific goals, em-
bedded by linguistic and paralinguistic resou-
rces which serve to construct frameworks in
which humans bring together social stories
that are created and managed.. -

In this sense, the learner has to work on
four different aspects. The first one is re-
lated to knowledge about goals, participant
roles and themes. The second-one entails
linguistic patterns, and the third aspect con-

templates the development of awareness of -

the ways in which one uses sources, as well
as, where, how and with what attempt. Fi-
nally, the last aspect refers io recognizing
contexts in which interaction may be applied
and used so that knowledge can be applied
~ in new situations (Hall, 2000}).... .
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The Importance of Code-Switching in
the Classroom

Keeping in mind that code-switching is a no-
table tool that teachers and students use
in the classroom to ease up and improve
the English teaching and learning process,
it is also important to remark on the sig-
nificance of implementing and using code-
switching as a communicative opportunity.
Code-switching is a valuable tool to convey
meaning in classrooms, especially in the
early stages of a second or a foreign lan-
guage learning (De Mejia, 1998).

Simon (2001) argues that code-switching
not only creates social positive situations
where the educative community has the
chance to improve its rapport, but also de-
crease tension, inject humor into conver-
sations and facilitate the learning process.
Braga (2000) supports this conception in
her study on humor, where she found out
that code-switching was used by parti-
cipants as a strategy that offers funny or
humorous situations when correcting acti-
vities. Likewise, it reduces stress, anxiety,
tension, and provides good confidence.

Thus, Code-switching is a possible indica-
tor of learning, and it improves students’
understanding as well. Furthermore, tea-
chers can use code-switching as a strate-
gy to compensate for the declining level of
English proficiency, the ability to make use
of language properly (Taylor, 1998), among
students and to encounter the needs and
challenges they find in classrooms.

In this sense, code-witching helps us to ap-
preciate the positive power, the cooperative
work, and the use of resources, the nego-
tiation, and, the most important aspect, the
increase of the use of the foreign langua-




ge. That is why; we wanted to bear in mind
the code-switching theory to react reaso-
nably and to guide the students appropria-
tely. Kirkwood, (2000) holds that teaching
should be aimed at strengthening probiem
solving strategies in the classroom.

Some researchers such us Cook (2001) see
the use of code-switching in the classroom
as a “legitimate strategy” (p. 105) and no
matter how it might be disruptive during a
conversation to the listener, it is considered
an opportunity :for language development
(Skiba, 1997).. e

DATA ANALYSIS

Once we coliected the mformatlon we: star
ted analyzing it. As Hubbard & Power, {1993)
‘Say, it is: the "order, structure’and meaning
to the data to discover what is underneath
‘the surface: of ‘the classroom. .. (p. 65).
Other authors Hubberman: & Miles (1994)
support: that there are three phases which
-help researchers ensure high-quality of the
analysis: data reduction, data display, and
conglusion drawmg or venffcataon

Data Reducton

In this stage we simplified, extracted, and
transformed the collected data across the
instruments, the field notes, surveys and
videotapes. After transcriptions, we arran-
ged the summaries; identified the themes
and: coded the information-that guided us
in the reﬂectlon on: the conceptualization.
Consequentiy, we “identified the patterns,
the initial process of categorization.

Data Display

We spent a lot of time discovering and na-
‘ming the categeries:  Through-data display

we assembled the information obtained and
analyzed it and then, we used a matrix to
categorize the information.

Verification

This on-going process started since the mo-
ment we began to collect the data. We exa-
mined the results of using code-switching
by the teacher and students in the English
lesson, and we adjusted the categories so
that they could elaborate a more accurate
body of conclusions that might illuminate
the concept about communicative compe-
tence through the use or implementation of
code-switching. .

In order to start the analysis of the infor-
mation gathered, it is essential to mention
that we selected an open coding method, as
Strauss & Corbin (1990) assert: “this is the
part of analysis that pertains specifically to
the naming and categorizing of phenomenon
through close examination of data” .(62)

' As soon we finished labeling the patterns,

we designed a visual memo with the purpo-
se of making the categories which guided
me to answer the main research quastions
that led the project. We arranged them in
such a way that we could find the number
of times they were revealed and their loca-
tion, taking into account the number of the
video tape and the line. It was extremely
hard but useful because it gave us a guide
to organize the patterns and then named

- the categories:

Axial coding

After that, the followings step, axial coding,
helped us to relate categories and proper-
ties to each other, specially, the causes of
relationships into a basic framework, taking
i

Prospactiva Clentlfics !

1253




into a account these elements: the pheno-
menon, causal conditions, context, interve-
ning conditions, action strategies and con-
sequences. {Strauss & Corbin, 1990).

Selective coding

To conclude, the selective coding oriented
us to generate three categories and three
subcategories which lighted us to answer
the main question and a sub question. Se-
lective coding was the right path to esta-
blish some findings and conclusions as well.

The core of this work was to study the
phenomenon of code-switching during the
English lessons at the university level. As
a result of this data analysis some pat-
terns emerged and they were the support
to design categories. As soon as we arran-
ged the patterns keeping in mind common
features, we discovered. three categories,
which will be explained later, and three sub-
categories.. They guided our proposal to
answer the research question: What does
code-switching--revel about the students’
oral interaction? .

- Data gathering: was a process whereby
much valuable information was stored to be
processed, analyzed, and concluded. This
was ‘registered in each every single lesson
during a semester. Sometimes we imple-
mented the field note, sometimes through
the video recording, and sometimes by
using both... The survey was applied just
once and its content was related to the use
of Spanish in the English classes.

FINDINGS

The data gathered a very rich description of
speakers’ use of code-switching as a per-
- sonal commuinication. strategy. It clearly
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illustrate how speakers organized, enhan-
ced and enriched their speech through .
code-switching strategies such as making
associations and linking previous and new
knowledge, used as a common resource
between students and teachers, building
self-esteem and positive environment,
socio-cultural and socio-linguistic issues,
grammatical components and discursive
competence. These findings are discussed
below: -

Making assaciations and linking
previous and new knowledge.

In this excerpt 1, students brought knowled-
ge from their previous studies in English. The
words “adjetivo antes” suggests that they
already know the rule about adjectives and
the nouns. : Also; when the students said:
“a blue oscuro? No, no, cémo es? espere
adjetivo antes, aaaaah!™: It is suitable to
say that the influence of their L1, Spanish,
permitted the communicative intension and
helped them to build it properly.

L:44 S12: “What is this exactamente?”
L:45 S7: “ltis a color?”

L:46 S15: “a blue oscuro? No, no, cdmo
es? espere adjetivo antes, aaaaah!”

L:47 S4: “dark, dark is oscuro”

L:48 S15: “yes, my favorite color is the
blue... dark blue.”

(video 1, 15/02/11). .

Code-switching: a common resource

- between students and teacher

The name of this category emerged from the
evidences collected through the instruments,
which show us that there is a repetitive use
of code-switching by teachers and students.
Each switch has specific intentions and they
are focused on how language is adjusted to




negotiate meaning or incidental acquisition,
specifically when communicative tasks take
place during the class (Doughty, 2000).

L: 33 T: Today we all are going to par-
ticipate during the class, ok?. The topic is

really, really  L: 34 easy. You already
know it.

L: 35 - S12:Teacher, clal es e} tema?

L: 36 T: El que trabajamos la Gitima vez.
L: 37 S12: El voy a... Ok, it's easy. |
want to participate.

(Video 1. 24/02/11)

- Code-switching a way to bulidmg
_ self esteem and posrtlve environment

Code sw;tchang also  carries affectnve
functions that sefve to express-emotions.
In" this respect, ‘code- switching is used by
teachers in’ order to build solidarity and inti-
mate relatlons Wlth the students -

(Sp:e_”_'ng_ con_test)_ | .

T Very well done, fantastic. Did you reali-
ze; this’ Contest is gomg 'to give you many
- possibilities to improve your spelling ability.
Felicitaciones, muy bien.

S3: Yes teacher thank you.. :

S518: Que emocién asf si qunen no aprende
Deber:amos hacer todas las clases asi:-

T: What about you my. ‘Frleﬂd'? (Talkmg to
other student) '

: 828 Tam ready teacher I am gomg to be
the winner. | know all the words.

(Field note. 12/05/11)

Socio-cultural and socio-linguistic issue

This emerged from students’ experience
due to the fact they are very active part
of the society. Their socio-cultural factors,

marked by constructivist theory, are based
on their values, believes, experiences, con-
cepis, etc. (Abbot and Ryan, 2001).
{during a writing activity)
S4: Teacher, come here?...
topar?

T: What do you mean with that word?

S6: Ah, este man... encontrar.

S4: topar? Encontrar.

T: Ahl Encontrar? Find. | did not remember
that word.

(Field note, 03/03/11)

How do you say

“Grammatical components”

In"this ‘case, the student uses the native
equivalent of a certain lexical item in the
target language and therefore, code swit-
ches to his/her native tongue. This process
may be correlated with the deficiency in lin-
guistic and morphological competence of
the target language, which makes the stu-
dent use the native lexical item when he/
she does not have the competence for using
the target language explanation for a parti-
cular lexical item. So, this “equivalence” is
a defensive mechanism for the students and
it gives him the opportunity to continue the
communication by bridging the gaps resul-

_ ting from foreign language incompetence.

(game ) _

L: 117 S34: | know how to write this word.
| know it, | know it. Yo se, espereme.

L: 118 527: Yes? Ok but quickly.

L: 119 534: Oh no, | cannot believe it! This
is' my best friend, he is a periodist and he is
working in. L:120 RCN television.

L: 121 S39: ok, but periodista, how do you
say it7.

L: 122 834 | do not know, maybe in this
way: yurnalist or...

(Video 3. 07/04/11)

Prospectiva lentilics

| -
255



“Discursive competence”

This damage of this competence is visible
when some of the students had problems
joining the internal structures of the sen-
tence in an appropriated manner. In some
occasions the interconnection made by the
speaker did not allow us to understand the
message. The article did not match with the
subject or the adjective was plural

(class activity, }

S17: What do you do when you

[.:b4
have cold?
L: 55 S2: If I have cold | put una jackets

and gloves tambien and a hots socks.

L: 56 S17: What do she do si she has
temperature?
L: 57 352: Cuando she has temperature

| shower she or | carry to hospital.
(Video 3. 26/04/11)

CONCLUSIONS

As the main.question of this research was
related to what code-switching revels about
students’ oral inieraction, we found that
code-switching helped students to make
associations - and link previews and new
knowledge. . . :

We also noticed that code-switching em-
powered students to interact in the EFL

class. In this way they felt relaxed, comforta-
ble, active, motivated and empowered their

good self-esteem which allow thém'to learn
and use English as a communicative tool.

In terms of the sub-question, we noticed
that the components of the communicative
competence that were outstanding were:
Grammar Competence:: and. Discursive
Competence. Finally, we detected that so-
cio-cultural aspects were highlighted as well
as their sociolinguistic allowing a comforta-
bie atmosphere to develop the lessons.

~ PEDAGOGICAL IMPLICATIONS

Teachers should see: _
*Code-switching is an advantage instead a
disadvantage due to the fact the teachers
should not only focus their discourse on gi-
ving information. and explaining grammar
but also, on. creating a comfortabie_atmos-
phere in the classroom.

*Let students shift into their L‘E for them
to feel more encouraged and willing to take
an active part in the interaction in the clas-
Sroom.

o .'-_256%  Prospéctiva Cientifice’

*Consider L1 as an advantage rather than
an obstacle in the English lessons first le-
vels due to the fact it helps learners impro-
ve 'their communicative competence and
enhance their self-esteem.

,*Code swstchmg is a negotlatl.on between

language use and the ‘communicative in-
tents of the speakers.

“It is also used to express a range of social
and rhetorical meanings.
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